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ABSTRACT

While reading poetry, readers encounter new contibima of words, words that denote as well as canaod in
order to understand it, the readers must go faoieyhe information given in order to make cogmitor emotive meaning
out of it. Also, poetry proves to be effective imhancing reading skills in young children. The rliygnpatterns and lyrical
quality in poetry provides cues to a reader fordting words and phrases. Poetry calls for intamgspost-reading
activities than can engage young learners in mgéuinvays of expressing themselves through writiflis paper is an
attempt to discuss the ways in which teaching poedn help in affective, cognitive and literacy dimpment of young

learners and to suggest steps towards harnessipgténtial in the classroom.
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INTRODUCTION

Poetry is the most ancient form of literature. Ppettirs emotion and stimulates mind through itstrioal
rhythms, musical lines and its sense impressiodslamguage. In a language classroom poetry reieoveord sounds,
rhymes, patterns and pronunciation. It introduaesiéw vocabulary and figurative language as welegamples of
synonyms, antonyms, puns, word play and coiningesf words and expressions. It also provides prmdtc language

development, listening and oral fluency.

Due to peculiar use of language in poetry, the wabke, generate and help in associating the isnageed by
them with one’s own experiences. Words in poetey rast limited to lexical definitions and referehtiaeanings. They

carry plurality of meanings from their contexts trarious associations along with sensory qualities

Poetry makes us aware of some idea or insight, esvgkme lost emotion, and brings to mind signifieaof
some detail. D.H. Lawrence (1931) claimed that “Eseential quality of poetry is that it makes a redfort in attention

and ‘discovers’ a new world within the known wotld.
POETRY FOR COGNITIVE ENHANCEMENT

Since poetry makes use of elliptical writing, readaf poetry may find its language difficult to cprehend. In an
essay titled “On Difficulty”, George Steiner (197&esents a classification of various barriersamgrehension of poems.
He proposes four distinct categories of problemise¢@ddressed when dealing with a poem and shawvsaning is not

immediately understood.

These categories areontingent a lack of understanding of the vocabulary of pmeem; modal a disparity
between the poet’s and the reader’s frame of reéerdactical, any unusual syntactical usage employed by thé¢ g

ontological,poetry that does not conform to standard poeticepts of the Western poetic tradition.
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Understanding and comprehending poetry involvesimdgwith concrete level of contingent difficulties well as
abstractions such as ontological difficulties. Saahengagement with poetry requires specific stallbe used in reading
poetry, which are also essential to the full depeient of the individual. Studies in the cognitiveesices describe the
function of mind as problem solving activity thahgloys many strategies for making sense of the dvadn this view,

language plays a vital role in the formation of eant worldviews.

Seminal psychologist Jerome Bruner has been ortbeomost firm proponents of this view of the mimte
proposes that man, in interaction with the world anith other men; in practical and social problenving situations is
constantly “going beyond the information given”.erassumption that goes with this idea is that nsnal collection of

problem solving skills for interacting with the vigr

While reading poetry, readers encounter new contibima of words, words that denote as well as canaod in
order to understand it, the readers must go faoieyhe information given in order to make cogmitor emotive meaning
out of it. Poetry, therefore, not only challenges minds, it expands our tolerance of that whicbdmplex and augments

our comprehension of abstractions.

The skills for comprehending poetry can be seermgaweralizable problem solving skills that consétain

essential part of the human toolkit for social @il as physical survival.

In order that these skills be developed througlirepof poetry, it leads to certain pedagogical liogtions for
teaching of poetry. After the advent of “Practi€aiticism” by I. A. Richards in the 1920s to thevetopment of New
Criticism, the emphasis of which were the ‘forma$pects of literature, the teaching of poetry wetkuced to solving

comprehension exercises. The reader’s responsavésiconsidered extraneous to the study of poetry.
POETRY FOR AESTHETIC RESPONSE

The emergence of reader-response theory, partigllauis Rosenblatt’s transactional theory in t197Qs,altered
the way poetry was looked at. She advanced a thématya poem came into being only when it receigedroper
“aesthetic” reading. She maintained that reading avdynamic transaction between the reader ang:theShe placed all
reading transactions on a continuum between ‘atistiog reading for pleasure and experiencing tbem and “efferent”

or reading to gain information.

The development of a methodology that is basedfmmmed concepts of reading and response is aityrizow,
rather than mere comprehension and criticism. Gopteary thought about classroom pedagogy gives litapoe to the
process of reading and responding, that facilitaedevelopment of comprehension abilities. Suadapegy emphasizes
re-reading lines and verses, enjoying an imagerby@ae. It calls for exposing children to a lotpafetry so that they can

hear, read, write, speak about it, dramatize dustibte it.

With younger children, the fun of rhyming soundsl atrongly marked rhymes is enough to encouraga tioe
read poetry, but their experience can be augmdntguerformances that lift the words off the pagke§e include shared
readings, choral speaking, taped audio programnigshvwhelp children to remain alert to the auditstymulus of the
poem. These encourage them to respond in diffevaps such as, tape record their recitations, doalsboards based on

themes in the poem and so on.
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Through poetry children can have access to a yapietoices and a range of feelings. It is importdoat pupils
experience oral folk poetry, songs and poems frooorad the world. Poetry anthologies can provide thiposure to the

children.

Providing time and opportunity for individual refl®n and articulation of personal responses apoitant for
grasping and understanding the poem. Sharing afithpression about the poems and discussing inggdelps to shape

and modify ideas and further exploring and develggheir responses.

Reflective reading and responding lets poetry bpedgnced and enjoyed and facilitates the procdss
comprehending poetry. The skill set that develapshe course of comprehending poetry is only altefuthe whole
reading process, without which comprehension cageiderate into mere inquisition (Benton, 1990) aedrdduced to

solving textbook exercises.

Hughes (2007) opines that paying attention to dmgliage and rhythms of poetry helps to developlangiuage
skills and those children with well-developed deaiguage skills are more likely to have higher agéiment in reading

and writing
POETRY FOR READING COMPREHENSION

Poetry proves to be effective in enhancing readikiys in young children. The rhyming patterns dgdcal
quality in poetry provide cues to a reader for prely words and phrases. Systematic anticipatioprediction is vital to
the process of reading (Kumar, 1994). AccordingNemsvman, “The skill that's developed in becomingweft reader is
learning how to use relevant prior knowledge tesethe fewest, but most productive, print cues More we know in
advance, the easier it is to read; the less we kinefore-hand, the more difficult it is to understénSinging poems
regularly can enhance the skill of systematic ptsath since rhymes help identify patterns in larggiaA lyrical poem
sung often by the child can easily become a parhdfiren’s memory. When the same poem is readt@tle child,
he/she will try to predict the words in the poenorigbver, reluctant readers also feel confidentevighding aloud poetry

for pleasure (Winch, Johnston, March, LjungdahHélliday, 2006).

Poetry also provides a meaningful and interestimigtext for teaching children to identify and grasmonetic
sounds through rhyming words. These phonetic soarelsften taught to children in isolation througpetitive drill tasks
that are devoid of meaningful context and hencehbmrsome for the child. In order to develop souratiirg skills it is
imperative that readers are motivated to read énfitist place. Readers are more likely to stay ledo&n their reading
material if they are interesting to read. Poetizickes such as assonance, consonance, onomatodkias, the beauty of
the sound intensifies that which is sought to beveged through poetry and all these lend a musjaality to poetry.
Poetry satisfies human need for harmony and rhyfhma.rhythm and mellifluous quality of poetry hasadural appeal to
humans and little children intuitively respond to Immersing students in poetry where they can raad respond in

meaningful and pleasurable ways, augments the réafses and imagination (Whitfield, 2009).

Another crucial aspect of developing effective iegdakills is to be able to construct meaning duwbat is read.
Since no text is self-explanatory readers needhterpret the text in order to derive meaning. Tigurktive use of
language and the connotative meanings of the wiorgeetry yield themselves to more than one inttgiron. A poem
can thus have interpretations that offer scopeligrussions where each person can have his owegene of the poem.

One can generate variety of outputs from compawuage input of a poem (Maley & Duff, 1989). Owitngdifferent
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figurative and literal meanings, poetry opens upsfilities of interpretations. Poems with multipde ‘hidden’ or

ambiguous meanings offer an opportunity to letsitsl discuss and share ideas and experiences.
POETRY FOR CREATING WRITING OPPORTUNITIES

Poetry calls for interesting post-reading actigtihan can engage students in meaningful ways @fesging
themselves through writing. Students can be as&ejbtttheir understanding and interpretations & ffoem in their
journals which can then be read out and sharedesmjolyed with the whole class or small groups. (Wiret al.,
2006).Students can also be given an opportunifie$pond to the poem through ten minute ‘quick sti{@ompkins,
209). During this uninterrupted time students wtiteir perceptions about the poem they’'ve read.rgemg writers can
also be asked to draw what they feel the poem mteathem. An interesting and creative writing aityithat can be taken
up with students after doing a poem with them isask them to extend the poem. Students can be dskedd new
characters and setting to the poem. Poems cregtédebstudents can be published in a students'rpaetthology or
displayed in the writing/poetry corner of the cltagsn. Another creative writing activity can involgéudents converting
the poems into narratives or converting any stbat have read into a poem. This activity would hstlpdents play with
syntactic structures while converting one form oitiwg into another since poetic license givesltberty to the writer to

alter regular sentence structure to suit the rhgattern while writing a poem.

Thus, engaging with poetry enhances creativity iamljination among young learners by allowing faeative
ways of self-expression.

SUGGESTIONS FOR EFFECTIVE TEACHING OF POETRY

The aim of teaching poetry must be to make pupis. fThe main value of teaching poetry lies infihecess, not
in the result. In order to harness the full potndif poetry in augmenting literacy skills repeateddings and discussions,
shared and choral readings of the poems should the &eart of a poetry class wherein the studemsupported by their
teacher to compose their own poetry to define ttegilings through it. While teaching poetry, theisishould be allowed
the joy of discovering for themselves. The poenmusthde allowed to have its own effect on them. ideo to realize the

full potential of poetry teaching in the classrodeachers can ensure the following:
» Provide learners with ample opportunity to explanel engage themselves with words and poems.

» Organize interesting and meaningful reading-writaatjvities based on the poem and encourage adigef the

learners

e Create an environment where the teacher shouldsatite facilitator and motivate the learners tadpiin their

experiences while reading poetry.

» Develop poetry corner in classroom providing withems/ poetry anthologies of wide variety and themes
Regularly update material. Encourage students donsav poems to the corner. Display students’ oreatiork

based on poems they've read in this corner.
» Set aside time for the children to read poetry othen those prescribed in their textbook for ement.

» Arrange for small and large group discussions agdlar activities such as setting up boards basdgtieothemes

of the poems, writing responses to poems, celelyatpecial occasions with poetry recitations. Dosubject it
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to any formal assessment.

CONCLUSIONS

Responding to the question “Why poetry?” Ruurs (Q06xplains:“ Because poetry can be so satisfying and

support a wide range of learning. Because the mhythpoetry comes naturally to children. Becausepbtential of poetry

lies within the minds of all children... Because tige of poetic language in the classroom bringsgat@mtain energy, a

joy that is hard to capture in prose...”

To reiterate, the importance of poetry in childeel@arning is that it can foster skills that cantia@sferred to or

generalized to the process of making sense of thiddwas well as provide opportunities for aesthetsponse and

meaningful literacy learning, provided a pedagdwt facilitates a holistic engagement with poetrymiade available to its

learners.
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